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 This book contains five sets of 25 techniques, with a total of 125 techniques, aimed 
to develop the four language skills (listening, speaking, reading, and writing) and 
grammatical competence. Each set of techniques is loosely graded within each 
level (and numbered accordingly) and all fall along three proficiency levels based 
on the American Council on the Teaching of Foreign Languages (ACTFL) guide-
lines: the novice level (10 techniques), the intermediate level (10 techniques), and 
the advanced level (5 techniques). All the techniques are interactive and communi-
cative in nature and are based on the communicative language teaching approach. 
Some are meant to target a particular skill in isolation, since it is extremely benefi-
cial to do this at times, especially at the novice level. Others are designed to target 
a particular skill while integrating one or more skills so that class time can be opti-
mally used and language skills developed in parallel. Ultimately, this integration is 
based on a well-known rationale of a sound integrated theory of language teaching, 
since skills are better developed when integrated, since they reinforce one another 
(e.g.,  Hammerly 1985 ;  Alhawary 2013 ). 

 Each technique contains three sections: purpose, procedure, and variations. 
The “purpose” section explains the rationale for the technique, its learning or 
pedagogical objectives, its targeted skill, whether the technique is meant to 
be implemented to target a skill in isolation or being integrated to target more 
than one skill, and the approximate time it takes to execute the technique. The 
section on “procedure” off ers a step-by-step explanation of how to implement a 
given technique. Many techniques whose application may not be self-evident, 
contain specifi c sample contents to illustrate how the technique is to be imple-
mented. The section on “variations” off ers additional suggestions of how the 
technique can be executed diff erently. Of course, there are many other possible 
variations with which any technique can be carried out, depending on the crea-
tivity of the teacher as well as their students’ needs. In other words, it is up to 
the teacher to follow all the steps as suggested or to skip or replace a step with 
another one that they think will work better for their teaching style and/or their 
students’ needs. 
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2 Introduction

 A number of assumptions should be taken into account about the included tech-
niques in general. These include the following: 

 • The overarching assumption of these techniques is to create classroom activi-
ties that are nonthreatening, fun, and engaging, including the grammar-based 
ones. 

 • Many of the techniques should be viewed as dynamic rather than static in that 
those designed for a certain skill can be used for developing another skill with 
modification if a proper focus is established on the targeted skill. 

 • Many techniques of a given skill can be reordered as long as the difficulty level 
of the targeted form and function are taken into account. 

 • The number of students suggested for each group work is not random but is 
always specified for any given technique so that all students in all groups can 
participate equally actively, all kept on task, and group-member dominance 
minimized. 

 • The approximate time suggested for a given technique to be executed is given 
so that the teacher can prepare accordingly and/or subsequent modifications 
of the technique are made with an eye on the time required to execute the 
technique efficiently. Some of the important dynamic factors here include the 
number of students in a particular class, the degree of homogeneity of their 
language background and proficiency level, the teacher’s classroom manage-
ment skills, and the teacher’s ability to improvise and keep the pace of the 
technique going. 

 • The sample contents provided for some of the techniques are examples of how 
the techniques can be implemented and the teachers can use or develop different 
content to implement a given technique so long as the targeted language form 
and function are appropriate to the level. 

 • The Arabic variety used to illustrate the techniques here is Modern Standard 
Arabic, which can be substituted with any dialectal variety when (a) the content 
and context are appropriate and (b) the same variety is kept constant while inte-
grating the skills; that is, integration is recommended to take place across skills 
rather than across varieties (see Alhawary 2013). 

 With little creativity, the teacher can modify any technique as they feel neces-
sary to meet their students’ needs and match their personal teaching style, select 
from them, or add to them other techniques to compile their own repertoire of tech-
niques. It is hoped that each teacher teaching the Arabic language is dedicated to 
their profession. One manifestation of such dedication is being willing to compile 
one’s own repertoire of techniques that they fi nd most eff ective and best meet their 
students’ needs. In this regard, and in addition to the entries of cited works as well 
as relevant works, the bibliography off ers many valuable sources for further read-
ing on techniques and crucially related topics. 

 Doubtless, there is a countless number of techniques that have been invented 
and reinvented, used, and reused with diff erent modifi cations and variations. The 
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techniques contained in this book are among the most eff ective, practical, and tried 
in the classroom based on the author’s teaching experience of more than 30 years at 
the three diff erent profi ciency levels. Moreover, they require little to no prior prep-
aration and are written and explained in a very accessible, straightforward style 
so that they can be readily used by all teachers of Arabic, the novice or in-training 
teacher, and the experienced teacher. In addition to being an essential resource for 
teachers, the book can be useful to draw insights for instructional material develop-
ment and for in-training teacher preparation programs. 

 I am forever indebted to countless individuals who have contributed to this work 
in one way or another, including former students, colleagues, and all authors cited 
in the bibliography. My utmost gratitude is owed to Samantha Vale Noya at Rout-
ledge for believing in this project and for being exceptionally patient with me and 
my repeated requests for extensions due to many tough, unforeseen, circumstances. 
This book is dedicated to students and teachers of Arabic.    
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 1. Developing listening at the novice level 

 Listening is viewed here in terms of the ability to recognize Arabic at the sound, 
word, memorized chunk, phrase, sentence, and paragraph levels. At the novice 
level, the focus is mainly on the sound, word, memorized chunk, and phrase levels. 
Towards the novice high listening is also pitched (a little higher than the ACFL 
guidelines) at the sentence level. It is both meant for sound and speech recognition 
as well as listening comprehension. Listening at the word level is generally useful 
for focusing on the sound level, whereas listening at the phrase/sentence level is 
helpful for focusing on how words are merged and heard together. A listening tech-
nique is usually implemented as a pre-listening, during-listening, post-listening 
activity, or all of these combined. Activities used during the pre-listening activities 
are usually referred to as “advanced organizers.” 

 1.  Repetition of sounds in single syllables  تكَرار الأصوات 
واحد مقطع  في  تقع    التي 

 Purpose 

 To provide learners with practice to perceive and produce sounds accurately. Imita-
tion by repeating after the teacher or the teacher’s demonstration of sound produc-
tion is an effective technique (with many variations) to train learners to perceive 
sounds accurately. Repetition in unison is generally preferred over individual rep-
etition, since the former has the added advantage of sheltering timid learners and 
the ability to test how well learners are perceiving and pronouncing sounds and 
words. The number of times for each instance can vary (1–3 times), depending on 
needs and control against boredom. Three times is usually a good cutoff point. It 
requires little to no preparation and takes about 5–10 minutes to execute. 

 Procedure 

 1. Read and have your students imitate you by repeating after you (1–3 times) 
the target sound in combination with the three short vowels, each syllable 

 Chapter 1 

 Listening techniques 
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separately or all three syllables at once, and then with the three long vowels—
while pointing to each syllable on the board or screen as in the following sam-
ples of syllables: 

 Sample 1:   بَ    بُ    بِ    با    بو    بي   ← 

 Sample 2:   تَ    تُ    تِ    تا    تو    تي   ← 

 2. When an emphatic sound (to an already-covered nonemphatic counterpart) is 
the target, read both pairs of counterparts with the three short–long vowel com-
binations (by pointing to each syllable on the board or screen) and have your 
students repeat after you 1–3 times. As in Procedure 1, each syllable can be read 
and repeated separately or all three syllables can be read and repeated at once as 
in the following samples of syllables: 

 Sample 1:   تَ    تُ    تِ    تا    تو    تي   ← 

 ←   طَ    طُ    طِ    طا    طو    طي  

 Sample 2:   ذَ    ذُ    ذِ    ذا    ذو    ذي   ← 

 ←   ظَ    ظُ    ظِ    ظا    ظو    ظي  

 Sample 3:   سَ    سُ    سِ    سا    سو    سي   ← 

 ←   صَ    صُ    صِ    صا    صو    صي  

 Variations 

 Instead of first reading and having your students repeat a nonemphatic sound with 
all three short and long vowels before moving to read and have your students repeat 
the emphatic counterpart with the short and long vowels, read and have students 
repeat the nonemphatic sound with a short/long vowel and then the emphatic sound 
with a short/long vowel. In addition, each syllable can be read and repeated sepa-
rately, or all three syllables (with short/long vowels) can be read and repeated at 
once as in the following samples of syllables: 

 Sample 1: ↓  ←   تَ   ↓   تُ   ↓   تِ   ↓   تا   ↓   تو   ↓   تي  

    طَ    طُ    طِ    طا    طو    طي  
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 b. Go over your students’ responses as a whole class by delegating a student to 
come to the board and have all students from all groups help the student write a 
summary of the full story, text about the topic, or dialogue in the logical order. 

 (See also  Ur 1984 .) 

 24.  Comprehending the listening text in stages  ّفھم النص 
مراحل على    المسموع 

 Purpose 

 To provide learners with practice to attend to meaning by attempting to understand 
an audio or video recording (which can be a self-contained video clip, such as a 
short documentary film about a certain topic or a historical event). Understanding 
can include key ideas about its content and context at a global/broad level or at a 
subtler level. The technique allows for the integration of listening with speaking, 
as students are required to work in groups and then report and discuss their specific 
responses. Additionally, the technique exposes students to some strategies of how 
to approach such a text and attempt to decode its main meanings. It requires little 
preparation and takes about 40 minutes to execute. 

 Procedure 

 1. Pre-listening/pre-viewing (advanced organizers): 

 a. State the topic of the clip by means of one word (e.g., You are going to watch 
a video about  التلوّث  “pollution,” if the video clips is a documentary film). 

 b. Brainstorm with your students what they know about pollution and write 
their main ideas on the board (in 3–5 minutes). 

 c. Brainstorm what words they expect to hear associated with “pollution” (in 
3–5 minutes). 

 d. Point out vocabulary (including new vocabulary) critical to the text that your 
students may have missed (in 3–5 minutes). 

 2. First listening/viewing: 

 a. Play the video one time. 
 b. Divide your students into groups of dyads and have them answer general 

questions (e.g., What is the purpose of the video? Where was the video pro-
duced? When was the video produced?; in about 3–5 minutes). 

 c. Have your students refer to the board and whether their answers correspond 
to the ideas on the board. 

 d. Have the groups report to the class and discuss their answers with the class. 

 3. Second listening/viewing: 

 a. Provide a few specific questions that require subtler or more deductive 
answers (e.g., To whom is the video relevant? What are the most important 
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messages of the video? Was the video successful in conveying its message? 
Why?/Why not?). 

 b. Play the video for a second time.
 c. Divide your students in groups and have them answer the questions for the

second listening (in about 5–7 minutes).
 d. Have the groups report to the class and discuss their answers with the class.
 e. Responses are acceptable so long as your students are able to substantiate

them from the video.

 4. Post-listening/post-viewing:

 a. Focus on the form and function of new vocabulary and (cultural) expressions.
 b. Go over the new words and expressions your students may have inferred

from the text.
 c. Elicit your students’ responses at guessing the meaning of new words and

expressions you have preselected by playing and pausing the video around
their respective contexts.

 Variations 

 a. You may choose not to point out vocabulary (including new vocabulary) critical
to the text that students may have missed in the pre-listening activities (and rely
alone on the words and expressions that your students will come up with) and
allow your students to infer them from the first and second listening/viewing.

 b. As part of the pre-listening activities/advanced organizers, your students can
look at the general questions prior to the first listening/viewing.

 c. Play the audio/video a third time, if time permits for a third listening/viewing,
depending on your students’ responses and needs.

  

 25.  Make up your own questions بأنفسكم  النصّ  عن  أسئلة  ضعوا 

 Purpose 

 To provide learners with practice to attend to meaning by attempting to understand 
a short audio or video recording about any topic appropriate to the level, interests, 
relevance, and needs of the learners. It allows for the integration of listening with 
speaking, as students are asked to work in groups to make up their own questions 
and discuss answers to questions made by other groups. It requires little prepara-
tion and takes about 40 minutes to execute. 

 Procedure 

 1. First listening/viewing:

 a. Play the short (2–3 minute) audio or video one time.
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 b. Discuss as a whole class the general topic of the audio/video; that is, what
topic is it about? (in about 3–5 minutes).

 c. Divide your students into groups of dyads and have them come up with their
own questions, 1–2 questions by each group; the questions can be general
(such as those related to what, where, when, why, how, etc.) or more specific
ones (in about 7–9 minutes).

 2. Second listening/viewing:

 a. Play the video for a second time.
 b. Divide your students into the same groups and have them fine-tune their

questions (in about 5–7 minutes).
 c. Have each group ask the next group a question in a chain fashion so that

groups can rotate in asking and answering questions.
 d. Invite other students from other groups to help answer a question if a group

cannot.

 3. Third listening/viewing:

 a. Play the audio or video 30 seconds at a time.
 b. If none of the groups asked a relevant question on the segment, assign groups

to make up one question each and call back the groups to ask each other as
done before.

 4. Post-listening/viewing:

 a. Focus on the form and function of new vocabulary and (cultural) expressions.
 b. Go over the new words and expressions your students may have inferred

from the text.
 c. Elicit your students’ responses at guessing the meaning of new words and

expressions you have preselected by playing and pausing the video around
their respective contexts.

 Variations 

 a. Depending on how your students respond to the activity, you may need to guide
your students initially suggesting questions (such as the general and specific
questions suggested in the previous technique).

 b. Alternatively, if there are speakers or characters and interactions among them
in the audio/video clip, invite your students to make interpretations about the
speakers’ personalities and relationships where they can share their beliefs and
opinions about various issues and debate with their classmates about new ideas
or controversial social trends. This has the advantage to pitch the discussion at
even a higher proficiency level.
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 1. Developing speaking at the novice level 

 Speaking is viewed here in terms of the ability to produce language to meet com-
municative functional needs (of interpersonal communication) at the word, phrase, 
and memorized chunk levels. At the novice high level, speaking is also pitched (a 
little higher than the ACTFL guidelines) at the sentence level. At higher subsequent 
levels, it involves communication at the sentence, paragraph, and then extended 
discourse levels and ranges from the use of high-frequency vocabulary and struc-
tures to the use of low-frequency (and specialized) vocabulary and (more complex) 
structures (along ACTFL’s proficiency guidelines,  2012 ). With the implementa-
tion of the various techniques along the proficiency scale, the development of the 
speaking skill should take into account a gradual increase in fluency, complexity, 
and accuracy (of pronunciation and grammar) of the learner’s production. 

 1.  Chain introductions and greetings  التسلسلي  التعارف 
التحایا   وتبادل 

 Purpose 

 To provide learners with practice speaking and developing fluency. It also helps 
them develop basic interaction and functional abilities, such as introducing oneself 
and exchanging greetings. It requires little to no preparation and takes about 5–10 
minutes to execute, depending on the number of students in the class. 

 Procedure 

 1. Arrange the seats in class in a semicircle (or two semicircles one behind the 
other, depending on the number of students in the class). 

 2. Stand or sit where the right end of the semicircle is to your right and the left end 
to your left. 

 Chapter 2 

 Speaking techniques 
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 3. Turn to the student to your right or left; if turning to the student to your right, 
model the exchange of introductions or greetings; for example, turn to the stu-
dent to your right and say  اسمي محمد  “My name is Mohammad” and elicit the 
response  تشرّفنا  “I am honored” or  ًأھلاً وسھلا  “Welcome.” 

 4. The student turns to the student to their right and follows the same modeling 
by saying:  اسمي آدم  “My name is Adam” and receives the response  تشرّفنا  “I am 
honored” or  ًأھلاً وسھلا  “Welcome” from that student. 

 5. The chain of exchanges continues in the same fashion until each student in class 
has responded to the introduction with the previous student and introduced 
themselves to the next one to their right. 

 6. In addition to exchanging introductions, any form of greeting can be exchanged 
and practiced in the same way as in the following examples: 

 Sample introduction 
and greetings: 

فْنا / أھَْلاً وَسَھْلاً     اِسْمي جون   ←   تشََرَّ

  صَباحُ الخَیْر    ←   صَباحُ الخَیْر / النوّر  
  مَساءُ الخَیْر    ←   مَساءُ الخَیْر / النوّر  

  السَّلامُ عَلیَْكُم   ←   وعَلیَْكُمُ السَّلام  
  كَیْفَ الحال؟   ←   الحَمْدُ للھ / بِخَیْر /  بِخَیْر، الحَمْدُ للھ  

  مَعَ السَّلامة   ←   مَعَ السَّلامة  

 Variations 

 a. This technique can be used when teaching a new greeting or reviewing all the 
greetings students have so far learned, one greeting at a time goes through the 
chain. 

 b. If using the activity to review all the greetings, when you initiate the second 
greeting, start with the second student (rather than the first student again) and 
the third greeting with the third student and so on so that you can avoid starting 
with the same student each time. 

 c. For young learners (to make the activity more fun), bring a ball with you and 
toss it to the student to your left or right (with whom you model your statement 
and response) as you say  صباح الخیر  “Good morning” and elicit from them the 
response  صباح النور  or  صباح الخیر  “Good morning” when they catch it. 

 d. The student who receives the ball turns to the next student and says  صباح الخیر  
“Good morning” as they toss the ball to them, and the latter should respond back 
 ”.Good morning“  صباح الخیر  or  صباح النور 

 e. The chain of exchanges continues in the same fashion until each student in class 
has responded to the greeting with the previous student and initiated it with the 
next one. 
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 2. Name tags  الأسماء   شارات 

 Purpose 

 To provide learners with practice speaking and developing fluency mimicking 
a real-life situation. It also helps them develop basic interaction and functional 
abilities such as, introducing oneself and exchanging greetings. It requires little 
preparation and takes about 15–20 minutes to execute, depending on the number of 
students in the class to prepare the name tags for all students. 

 Procedure 

 1. Prepare name tags in Arabic for all students in class and have your students 
attach tags to themselves. 

 2. Have all students get up from their seats and walk around to mingle and intro-
duce themselves to others individually. 

 3. When two students meet, one introduces themselves by stating their name and 
states a couple of things about themselves, such as the following:  اسمي  . . . “My 
name is . . .,”  أنا من  . . . “I am from . . .,” and  أدرس  . . . “I study . . .” 

 4. Pre-teach your students the vocabulary they need to express themselves before 
they start this activity. 

 5. Each student should try to talk to at least five students. 

 Variations 

 a. Have your students make their own name tags (in Arabic) on sheets of paper but 
provide tapes to them. 

 b. Students can read each other’s name tags and initiate the introductions by means 
of rising intonation and asking a couple of additional questions, such as the fol-
lowing:  اسمك  . . .  ؟  “Your name is . . . ?”  من أین أنت؟  “Where are you from?” and 
 ”?What do you study“  ماذا تدرس / تدرسین؟ 

 (See also Klippel 1984.) 

 3. Match up  قرنائكم عن      ابحثوا 

 Purpose 

 To provide learners with practice to improve their fluency in speaking. It also helps 
them develop basic interaction and functional abilities, such as exchanging greet-
ings. It requires little preparation and takes about 10 minutes to execute. 

 Procedure 

 1. Prepare cards (or sheets of paper) containing matching expressions. 
 2. Hand out the cards to all students in class, one each. 
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 3. Students must keep their card hidden and find their other half (carrying their 
matching expression) by walking about in class asking for it (initiating short 
dialogues) or simply saying their expression to each one they meet and figuring 
out their matching expression in the process. 

 4. Once your students find their other half, each pair exchange the expressions in 
front of the class. 

 Sample:   صَباحُ الخَیْر    ←   صَباحُ النوّر  
  السَّلامُ عَلیَْكُم   ←   وعَلیَْكُمُ السَّلام  

  مَساءُ الخَیْر    ←   مَساءُ النوّر  
فْنا     اِسْمي جون   ←   تشََرَّ

  كَیْفَ الحال؟   ←   الحَمْدُ للھ  
  مَعَ السَّلامة   ←   مَعَ السَّلامة  

 Variations 

 a. Instead of using matching expressions, the technique can be used as a vocabu-
lary activity using words and phrases. 

 b. It can be used as a vocabulary activity on single words, with one set of cards 
containing the (single) words in Arabic and the other set containing matching 
pictures or meanings of words in English, just as in splitting flash cards. 

 c. It can be used as an activity on phrases, with one set of cards containing nouns 
and the other set containing matching nouns as second terms of  ’idaafa  or adjec-
tives as in the following sample. 

 Sample:   صَباحُ    ←   الخَیْر  
الأسُْبوع   عُطْلة   ← 

  قھَْوة   ←   ترُْكِیةّ  
  خُبْز   ←   عَرَبي  
  بیَْت   ←   واسِع  
  رَجُل   ←   قصَیر  

 4. Identity cards  الشخصیة   البطاقات 

 Purpose 

 To provide learners with practice speaking and developing fluency. It also helps 
them develop basic functional abilities of asking simple questions and getting to 
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know others and interacting with them. It requires little preparation and takes about 
10 minutes to execute. 

 Procedure 

 1. Prepare index cards for your students to fill out with basic personal information 
about their classmates (e.g., their name, where they come from, where they live, 
their hobby, etc.) such as the following: 

  الاِسْم : 

  الوِلایةَ : 

  السَّكَن : 

  الھِوایةَ : 

 2. Divide your students into dyads and distribute a card to each student and ask 
each student to get to know at least one classmate by means of interviewing/
meeting them and filling out the card in 3–4 minutes. 

 3. If your students have not learned question words, pre-teach question words/
particles such as  ما  “what,”  من أین  “where from,” and  أین  “where” or instruct and 
demonstrate to them to simply use rising intonation. 

 4. Have each student introduce their classmate to the class from the information 
they gathered from the card. 

 Variations 

 a. Ask your students to get up from their seats and intermingle. 
 b. Distribute three cards to each student to fill them out from three different 

classmates. 
 (See also Klippel 1984.) 

 5. Describe the picture  الصورة   صِفوا 

 Purpose 

 To provide learners with practice speaking. It allows participation with the least 
anxiety and pressure on a particular student due to the collaborative nature of the 
activity. It requires little preparation and takes about 10 minutes to execute. 

 Procedure 

 1. Come up with a picture for your students to describe, requiring vocabulary they 
have recently covered and appropriate to their level. 
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 2. Display the picture to the whole class on a screen or via a document projector. 
 3. Allow 1–2 minutes for your students to look at the picture and think of 2–3 

things with which to describe it. 
 4. Ask your students what they simply see, allowing one student at a time to say 

one thing about it, in a chain fashion so that each student eventually participates. 
 5. Allow your students to respond with one word, if that is all they can do, but urge 

them to use at least two words. 
 6. Provide error corrections by means of recasting after each student describes the 

picture and produces an error in pronunciation or grammar. 

 Variations 

 a. To make the activity less threatening, have your students write 2–3 statements 
that they want to use to describe the picture. 

 b. Allow your students to consult their books or notes. 
 c. Collect what your students have written and provide feedback and corrections 

later. 

 6. My favorite day of the week  الأسبوع في  المفضّل    یومي 

 Purpose 

 To provide learners with practice speaking and developing fluency. It also helps 
them develop basic interaction and functional abilities of expressing likes and dis-
likes and providing simple reasons or explanations. The activity allows the integra-
tion of speaking with possibly the writing skill. It requires little to no preparation 
and takes about 15 minutes to execute. 

 Procedure 

 1. Model for your students your favorite day of the week and then list (on the board 
or screen or via a document projector) other days in order of your preference 
such as the following: 

 .1   الجُمعة :  یوَْمي المُفضََّل  

الأحََد  2. 

 .3   السَّبْت   

 .4   الخَمیس  

الأرَْبِعاء  5. 

 .6   الثُّلاثاء  

 .7   الاِثنْیَْن  
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 2. Ask your students what their favorite days of the week and make a similar list in 
no more than 2 minutes. 

 3. Divide your students into dyads and ask them to discuss their rankings and pro-
vide reasons for their rankings or why they typically like or do not like certain 
days in no more than 4 minutes. 

 4. Ideally, implement the activity when your students have learned how to express 
providing explanations or reasons; if not, pre-teach them key expressions, such 
as  َّلأن  “because” and  َبِسَبب  “because of” and how to use them. 

 5. Go over sample responses of your students by having groups delegate a group 
member to report to class their group’s rankings and reasons. 

 Variations 

 a. If time permits, have all groups delegate a group member from each group to 
report to class their group’s rankings and reasons. 

 b. Following the conclusion of the speaking activity, have each student write a 
statement or two about each day, stating why a certain day is their favorite day 
and why they typically like or do not like certain days. 

 c. Collect the statements for feedback and corrections later. 

 7. Group interviews  جماعیة   مقابلات 

 Purpose 

 To provide learners with practice speaking and developing fluency. It also helps 
them develop basic interaction and functional abilities such as asking simple ques-
tions to elicit simple information. It requires little to no preparation and takes about 
10–15 minutes to execute. 

 Procedure 

 1. Write on the board (or display on the screen or via a document projector) the 
question particles/words مَن “who,”    ما /ماذا “what,”   أین “where,”    متى  “when,”  كم  
“how many,” كیف “how,” and   لماذا “why.” 

 2. Divide your students into groups of 4–6 students. 
 3. Have each group delegate the role of the interviewee to one of them, with the 

rest being interviewers. 
 4. Allow interviewers 2–3 minutes to write as many personal questions (at least 

6) as they can (by using the words on the board fronting their questions) about 
the interviewee, such as place of origin, number of family members, place of 
residence, hobbies, interests, favorite foods, and so on. 

 5. Have your students within each group alternate in asking the interviewee their 
questions in 5–6 minutes. 
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 6. Each group delegates a group member to report to the class the information 
gathered about the interviewee. 

 7. Offer feedback and corrections on any patterns of errors students have made 
forming questions and statements/responses, eliciting corrections from class 
first. 

 Variations 

 a. Instead of having all groups ask personal questions, have each group ask a dif-
ferent set of questions such as those pertaining to the interviewee’s house/apart-
ment, car, job, hobby, and so on. 

 b. Allow your students to also include yes/no questions. 
 c, Allow your students to write at least six questions and the interviewee’s 

responses to them. 
 d. Go over sample written interviews (containing questions and responses) by dis-

playing them via a document projector and work on the identification and cor-
rection of errors collectively from all students in class. 

 (See also Klippel 1984.) 

 8. Who am I?  من أنا؟  

 Purpose 

 To provide learners with practice speaking and improve their fluency. It also helps 
them develop their interaction and basic functional ability to ask yes/no questions. 
It requires little preparation and takes about 10–15 minutes to execute. 

 Procedure 

 1. Prepare some cards or sheets of paper, each containing the name of a famous 
person whom most students in the class can recognize (e.g., an actor, politician, 
student, etc.). 

 2. Give each card to a student who will assume the name of the person on the card 
and who will start the activity by asking:  من أنا؟ . 

 3. All other students in class ask the student with the card yes/no questions to fig-
ure out the name of the person in the card 

 4. Students continue to ask questions until they are able to guess the name. 

 Variations 

 a. You can assume the name of the person on a given card. 
 b. A student gets a response only if he/she asked the question correctly. 
 c. Alternatively, you may ask your students to prepare cards (outside of the class-

room) with names of famous persons for use in a subsequent class. 
 (See also  Sepulveda 2012 .) 
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 1.  Developing reading at the novice level 

 It is widely acknowledged that a number of subskills are involved in reading in 
general, whether in first- or second-language reading. However, the focus here 
is on developing reading fluency and reading comprehension skills, along with 
implementing bottom-up (by decoding the text at the word and sentence level) and 
top-down (by activating background knowledge and conceptual schemata) pro-
cessing as well as strategies of figuring out the meanings of words from the context 
as well as roots and patterns. At the novice level, reading encompasses the ability 
to recognize written Arabic at the letter, morpheme, word, memorized chunks, and 
phrase levels and toward the novice high (to pitch it a little higher than ACTFL 
guidelines) at the sentence and simple text levels of basic everyday life topics. 
For the development of reading fluency at the letter, morpheme, word, memorized 
chunks, and phrase levels, most techniques included in the listening section of the 
novice level can be used here as well. These are not included here to avoid repeti-
tion. A reading technique is usually implemented as a pre-reading, during-reading, 
post-reading activity, or all these combined. 

 1.  Spot the words  الكلمات عن    البحث 

 Purpose 

 To provide learners with practice recognizing familiar words in texts which they 
have already studied or in novel texts at the same level. It requires little to no prepa-
ration and takes about 5–10 minutes to execute. 

 Procedure 

 1. Find a simple text that contains words with which your students are familiar or 
preselect a text from your students’ textbook that they have covered in class or 
have not but remain within their level. 

 2. Preselect such words or phrases and ask your students to spot them in the text by 
underlining or drawing a circle around them after you read them. 

 Chapter 3 

 Reading techniques 
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 3.  Developing reading at the advanced level 

 At the advanced level, reading is focused on the paragraph and extended discourse 
levels about general and professional topics that are familiar or unfamiliar. At this stage, 
for pedagogical reasons and to reflect real-life situations, it is expected to implement 
techniques that integrate reading with one or more skills in addition to those which 
focus on reading as an isolated skill. While using a form or function through one skill, 
learners can activate it or recycle it through another and achieve control and automatic-
ity through others. In addition to the techniques included here, some of the techniques 
in the intermediate section can be used for the advanced level when the texts and topics 
used are suitable for the advanced level. A reading technique is usually implemented as 
a pre-reading, during-reading, post-reading activity, or all of these combined. 

 21.  Summarize in your own way  ّالخاص بأسلوبكم    لخّصوا 

 Purpose 

 To provide learners with practice to primarily develop their reading comprehension 
by attending to meaning, as learners are required to provide a summary of their 
understanding of a text (narrative or expository), in particular their ability to gist 
texts by identifying main ideas and key concepts of a text and its most important 
parts. It allows for the integration of reading comprehension with the writing skill 
(and possibly the speaking skill) so that learners can receive feedback on their com-
prehension as well as writing. The technique mimics real-life situations in which 
we often need to know the gist of what we read. It requires little to no preparation 
and, depending on the length of the text, takes about 30–45 minutes to execute. 

 Procedure 

 1. Find a level-appropriate text on a topic of interest or relevance to your students 
or use a text in their textbook of 3–5 paragraphs. 

 2. Divide your students into dyads and ask them to read the text to each other, pay-
ing extra attention to the title, headings, beginning, middle, and end of the text. 

 3. Limit the number of sentences or words that your students can use in summariz-
ing the text (e.g., three sentences per paragraph not to exceed 25 words). 

 4. Ask your students to come up with a title or heading for each paragraph if there 
are no such headings. 

 5. Ask your students to combine the sentences to write up a short summary and elim-
inate any redundant words after incorporating the headings into the sentences. 

 6. Go over 1–2 sample summaries (depending on time available) as a whole class, 
displaying them to class (e.g., via a document projector) and inviting more 
refined suggestions and corrections. 

 7. Collect all summaries to provide feedback on factual and writing accuracy later 
outside of class. 
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 Variations 

 a. Preassign the text to be read outside of the classroom before class so that stu-
dents will take less time reading the text and the activity will mainly be a post-
reading activity. 

 b. Have the groups of dyads exchange their summaries so that each group will 
attempt to provide feedback and corrections to both factual and writing accu-
racy of the paragraph of another group. 

 c. Have your students incorporate the feedback and collect the summaries to pro-
vide feedback later. 

 22.  Retell a summary of the text  ّللنص ملخصاتكم    تبادلوا 

 Purpose 

 To provide learners with practice to primarily develop their reading comprehen-
sion by attending to meaning, as learners are required to provide a summary of their 
understanding of a text (narrative or expository), in particular their ability to gist texts 
by identifying main ideas and key concepts of a text. It allows for the integration of 
reading comprehension with the speaking skill (and possibly the writing skill) so that 
learners need to retell a summary of the text. The technique mimics real-life situations 
in which we often need to know the gist of what we read. It requires some preparation 
and, depending on the length of the text, takes about 30–45 minutes to execute. 

 Procedure 

 1. Find a level-appropriate text on a topic of interest or relevance to your students 
or use a text in their textbook of 3–5 paragraphs. 

 2. Divide your students into dyads and divide the texts into 3–5 parts, depending 
on the number of paragraphs. 

 3. Assign different students to read different parts or paragraphs of the text and 
encourage them to take (2–3) notes about the main ideas and most important 
information (in 10–15 minutes) and instruct them they will need to report a sum-
mary of what they have read to other students in class. 

 4. Divide your students who have read the same parts or paragraphs to discuss 
what they have read and compare their notes (in 10 minutes). 

 5. Redivide your students into new dyads pairing students who read different parts 
or paragraphs of the text and have each student report the summary to their part-
ner (in 10 minutes). 

 6. Redivide your students into different dyads so students can continue to report 
their summaries to new partners. 

 7. Rotate between groups to ensure your students are reporting actual summaries, 
not just random comments or disconnected statements. 
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 Variations 

 a. Preassign the text to be read outside of the classroom before class so that stu-
dents will take less time reading the text and the activity will mainly be a post-
reading activity. 

 b. After your students report their summaries to their partners within dyads, redi-
vide students into larger groups so that each group comprises one student of 
each of the first dyads so that one student is responsible for a summary/part of 
the text. Have your students collaborate to write a summary of the full text. 

 c. Collect the written summaries of the text to provide feedback later. 

 23.  Comparing texts  النصوص بین    مقارنة 

 Purpose 

 To provide learners with practice to develop their reading comprehension by 
attending to meaning and reading texts critically by comparing different points 
of view. It allows for the integration of reading comprehension with the speaking 
skill. It requires some preparation and, depending on the length of the texts used, 
takes about 35–45 minutes to execute. 

 Procedure 

 1. Find (e.g., by searching online for) three texts of similar length on a similar topic 
such as a recent event in the news or a current issue (social, political, economic, 
etc.) of interest to your students. If the topic is related to an event reported in the 
news, choose the texts from three competing (Arabic) media platforms, such as 
Al Jazjeera, Al Arabiya, and the BBC. 

 2. Divide your students into groups of 3. Each group is given a different text and 
is asked to discuss the main ideas of the text in 10–15 minutes. 

 3. Redivide your students into groups of 3, consisting of students who read all 
three texts. 

 4. Have your students discuss the three texts, paying attention to three types of 
differences between the three texts: (a) in terms of content (i.e., at the level of 
details and whether some information is present in one text but not in the other 
two texts), (b) point of view (i.e., which one is likely biased or unbiased), and 
(c) style (which one is easiest to understand) and how (in 15 minutes). 

 5. Have three sample groups report to the class the outcomes of their discussion, 
each group reporting on one type of difference and their reasons, and allow other 
groups to agree or disagree by providing their reasons (in about 10–15 minutes). 

 Variations 

 a. Depending on the texts found and/or time constraints, focus can be exclusively 
on only one of the three differences: content, point of view, or style. 
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 b. Alternatively, the technique can be limited to two texts and students in this case 
can be divided into dyads. 

 (See also  Watkins 2018 .) 

 24.  Relating background knowledge and personal 
experiences  الشخصیة والخبرات  السابقة  بالمعرفة    الربط 

 Purpose 

 To provide learners with practice to develop their reading comprehension by 
attending to meaning and relating the reading to their background knowledge and 
personal experiences. It allows for the integration of reading comprehension with 
the speaking skill. It requires little preparation and, depending on the length of 
the texts used, takes about 40–45 minutes to execute. The technique fits as a pre-
reading, during-reading, and post-reading activity. 

 Procedure 

 1. Find a level-appropriate text of 3–5 paragraphs (on a topic of a recent event, 
an issue of common interest, or an issue that can be conveyed from different 
perspectives) or use a text in your students’ textbook. 

 2. Prior to reading the text, introduce the topic of the text to your students. 
 3. Elicit (in a chain fashion) 1–2 responses from each student of “what they already 

know about the topic”  ماذا یعرفون عن الموضوع  
 4. Elicit (in a chain fashion) 1–2 responses from each student of “what they would 

like to know about the topic”  ماذا یحبون أن یعرفوا عن الموضوع  
 5. Divide your students into dyads and have them read and discuss the text (in 20 

minutes) and have them each agree to 3–5 statements of what they have learned 
about the topic. 

 6. Have each group report to the class what they have learned. 
 7. Have each student (in a chain fashion) relate some information in the text to 

their own personal experiences or life or those whom they know. 

 Variations 

 a. In the pre-reading stage, have each student write down 4–5 statements of what 
they already know about the topic and 4–5 statements of what they would like 
to know about it. 

 b. During the reading stage, have each student write 4–5 statements of what they 
learned from the text. 

 c. In the post-reading stage, divide your students into dyads to discuss with their 
partner how some of information of the text relates to their personal experiences 
or lives. 
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 d. Transition the activity into a writing activity assignment (outside of class) to 
combine the statements they wrote into a composition describing the topic, 
what they know about it, and how some of its content relates to their personal 
experiences. 

 (See also  Watkins 2018 .) 

 25.  I agree and do not agree  أتفّق ولا أتفّق  

 Purpose 

 To provide learners with practice to develop their reading comprehension by attend-
ing to meaning, reading texts critically, and exploring ways to support an opinion 
on a controversial issue or an issue of general interest. It allows for the integration 
of reading comprehension with speaking and (possibly) writing skills. It requires 
little preparation and, depending on the length of the texts used, takes about 40–45 
minutes to execute. The technique fits as a pre-reading, during-reading, and post-
reading activity. 

 Procedure 

 1. Find a level-appropriate text or use a text in your students’ textbook of 3–5 
paragraphs on a topic such as  الریاضة الاحترافیة  “professional sport,”  التكنولوجیا  
“technology,”  وسائل التواصل الاجتماعیة  “social media,”  البیئة  “the environment,” 
and so on. 

 2. Prior to reading the text, introduce the topic of the text to your students. 
 3. Using their background knowledge and personal experience on the topic, 

have each student complete three stem statements starting with:  أتفق  “I 
agree” and three stem statements, starting with  أتفّق  I do not agree” (in“  لا 
5–7 minutes) in relation to the topic. 

 5. Divide your students into dyads and have them read and discuss the text (in 
20–25 minutes). 

 6. Ask each student to revise or confirm their six statements based on their reading 
of the text and the perspectives of the text, providing reasons. 

 7. Have each student express to the class three statements expressing agreement 
with the perspective of the text and three opposing ones and provide reasons. 

 Variations 

 a. Depending on the level of your students, provide some scaffolding by making 
stem sentences (in a handout) that are more detailed, along with the following, 
if the topic is on professional sport:  ّأتفق مع كاتب النصّ أن  . . . “I agree with the 
writer of the text that . . .” and  ّلا أتفق مع كاتب النصّ أن  . . . “I do not agree with 
the writer of the text that . . .” 
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 b. Instead of the “I agree” and “I do not agree” statements, ask students to list 3 
 disadvantages of the topic, providing reasons  مساوئ  advantages” and 3“  محاسن 
briefly. 

 c. Transition the activity into a writing activity where students (in groups) are 
asked to write 2 paragraphs on the topic by incorporating their statements and 
providing reasons. 

 d. Collect your students’ writings for feedback later. 
 (See also  Faber 2015 .) 

 
 
 



  إض    خطأ في الإضافة  
  إع    خطأ في الإعراب  

  ت    خطأ في التعریف أو التنكیر  
  تد    تداخل في التراكیب  

  تر    خطأ في ترتیب الكلمات  

حذف الكلمة أو الكلمات   ح  

  د    خطأ في الدلالة / اختیار الكلمة  
  ر    خطأ لعدم وجود أداة ربط  

  ز    خطأ في زمن الفعل  
  ظ    خطأ في ظرف الزمان أو المكان  

  ع    خطأ في ضمیر عائد  
  عد    خطأ في العدد أو المعدود  

  عم    استخدام العامیة  
  ف    فقرة جدیدة  

  ك    خطأ في الكتابة  
  م    خطأ في المطابقة  

  مب    المعنى مبھم  
  مو    خطأ في الاسم الموصول / جملة اسم الموصول  

  ـھ ـ   سھو عن كلمة أو عبارة  
  و    خطأ في الوزن  ( وزن الاسم أو الصفة أو الفعل ) 

 Appendix B 

 Correction symbols: 
advanced level 
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